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Abstract: Today in the field of education, there is no wdfi
constant theory of the hidden curriculum of childee school

development. Attempts to shed light on this isseefragmentary
and explain just some elements of this concept.plingose of this
study is to investigate the broader concept oftigelen curriculum
and its effect on children’s school developmeninépals hold the
main responsibility for a school, so it is reasoleato examine the
concept of the hidden curriculum from the principglerspectives.
This study analyzed data from interviews with gixgipals who

worked in different countries. Content analysis waed to analyze
the data, and to identify the components of theceph of the
school's hidden curriculum which influences a clsildschool

development. The study concludes that there are bagin

components which constitute the hidden curricultire:influence of
people, and the influence of the school setting Sthdy also found
that the absence or presence of cognitive dissaamca child’s

development and the child’s psychological needewdtuenced by
the hidden curriculum. It was found that all thengmonents of the
concept of the hidden curriculum were related techeather and

were dependent on one another.

Keywords: hidden curriculum; satisfaction students’ psyclyital

needs within the school; cognitive dissonance énstiudents’ minds;
people’ influence; school settings influence.
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There are two major factors which are differenhature but have a direct
influence on a child’s school development: the terit curriculum and the
hidden curriculum. The written curriculum is defthas “a document that lists
what you teach and provides a rationale for why yeach these things”
(McCall & Craft, 2000, p. 59). The hidden curricoludoes not have an easy
formal definition, because the hidden curriculunfusually caught rather than
intentionally taught” (Shaw 2006, p. 25). KentliO@) claims that the hidden
curriculum is characterized by “an informality alatk of conscious planning”
but it is still influential to the process of studg development (p. 83). That is
one of the reasons why an educator should be fdomséoth of these kinds of
curricula. Anderson (1992) recommends that for geddcation, we need to
focus on “the physical structure, the fundamentadvidledge, and the hidden
curriculum” (p. 21). Frequently, however, educatéosus on the first and
second components of physical structure or basawledge, and ignore the
hidden curriculum. Physical structure includes dinjs and facilities which
provide a place for education. Fundamental knowdedgovered by the written
curriculum. The hidden curriculum may be considetsd educators to be
something which should follow the written and pledrcurriculum, however,
rarely is such a process observed. More attenti@usto be paid to the hidden
curriculum—it needs to be studied and written abioubrder to “to make explicit
and visible what was formally invisible” (Anders@®01, p. 1). This paper
discusses and the nature of the concept of theehidalirriculum from the
perspective of the school principal.

Schools are about the education of children. Buatwgoes on in schools
depends heavily on people who are in charge ofrthieagement of schools: the
principals and administrators. According to Fridelhd Alexander (2005),
educational leaders should be able to manage #reifg environment by the
ability “to handle problems, promote an environmehere all are treated with
respect, and create conditions that motivate otteetse responsible and strive
for success” (p. 7). In other words, principals awldninistrators should be able
to create an environment where both teachers amtkrsts can experience a
learning atmosphere that encourages the achieveofiexttucational goals and
positive development in the school. Educationaliéea should have a vision of
school development, which is “cooperatively develbmvith and communicated
to all concerned (students, educators, parents, patichns). This provides a
strong motivation because the vision is based areshvalues” (Fridell &
Alexander, p. 6). The connection between educatiteeders and teachers
develops an educational authority which is resgmedor the implementation of
the hidden curriculum, as well as for its designulleh, Greenlee, & Bruner,
2005, p. 10).

It is important for educators (that includes adstmators, teachers and
parents) to have a clear complete vision about direcept of the hidden
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curriculum in the child’'s school development. Unforately, the hidden

curriculum has frequently been studied in a pieanf@shion, where “every
theorist has taken an important point into consitien” (Kentli 2009, p.88).

Each study has focused on just a few componentshésitias not led to a clear
understanding of the whole concept. Perhaps,atrisason why educators “fail
to realize the power of the hidden curriculum” (Rbs, 2008). This failure to

see the whole picture of the school’s hidden culvim is the concern of this
research.

The goal of this study was to elucidate the comptmef the entire concept
of the hidden curriculum from the perspective @& grincipal. Principals are the
educators who are responsible for managing andnizigg schools in a way
that will positively influence child developmentuBwhat are the factors that
influence development besides the written andahght curriculum? How does
this happen? How can we make the hidden curricdess hidden, so we can
understand how it influences children’s school dgwment?

Related Studies

The debates about the importance of the hiddencalum and about its
components have been going on for almost half aucgnKentli (2009)
summarizes the observations of different studiekadkson, 1968; Dreeben,
1968; Bowles & Gintis, 1976; Willis, 1977; Anyon980; Apple, 1982; Giroux,
1983) by stating that the hidden curriculum inckidanspoken messages to
students about values, attitudes and principles8§p He explains that attitudes
and principles can be shown through the relatiggssbietween the teachers and
students. No primary studies were found about fpais and the concept of the
hidden curriculum. But there were some studies wvhin be related to the main
responsibilities of principals and their influenoa school improvement and
development.

One Swedish study (Torsen, 2009) explored the wofrksuccessful
principals. The main objective was to understandtvwhe successful principals
do to make their schools function so well. Tors&®0Q) suggests that
successful principals (which means successful dshbave a strong ideology
underlying the curriculum and there is good coopanebetween principals and
teachers. Torsen’s (2009) research used data frbnseBondary schools in
different districts. This study underlines the pipal’s influence on the teaching
and learning process. The author calls it “a lestdprinvolved in the core
process of schooling through creating an infrastmec conducive both to
teachers’ work with teaching and learning and tadsht learning and
outcomes” (Torsen, 2009, p. 51). Collaborative wbekween principals and
teachers toward the same goals was found to beobriee most important
components for successful schooling. Results shaatlthe schools where
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principals were not involved in the schooling psgén terms of teaching and
learning processes were not successful and student®mes were much lower
compared to the schools where principals were éspheconcerned about the
teaching and learning processes (Torsen, 2002)p. 5

The leadership that creates good schools depente@rincipal at various
levels. One recent study claims that the “effectess of the schools in
educating students is highly dependent upon theepe and nature of multi-
level leadership within the individual school.” (bMeill, Cavanagh & Silcox,
2003, p. 3). The authors suggest that the prirgipaadership should be
“formal and informal” to be able to provide and eurage a good level of
teaching and learning, and good outcomes (p. 3dther words, the principal
should not just instruct, but should participatéyfin school life. Principals’
behavior and attitudes toward teachers and studerdates a specific
atmosphere and climate which nourishes the teaduinglearning process. In
another study, MacNeill et al. (2003) suggest tioalay we have a need for
pedagogical leadership rather than instructionahdéeship. Pedagogy
“acknowledges aspects of learning that were preslyodescribed as the “hidden
curriculum” because “pedagogy peels back the veaktraching methodology
to expose the conscious and unconscious decisiaae ay school leaders as
agents of enculturation” (p. 5). The nature of gnmcipal’s leadership within
the school directly influences student's outcomed &eachers’ methods of
teaching (p. 9).

One of the components of the hidden curriculum fsaus on the values
which the schooling process should implement andeldp. One major
requirement in order to provide a setting wherei@alcan be developed is good
communication between school leaders and all theke belongs to the
schooling process (Andrew, Parks & Nelson, 1985)draw et al. (1985) urge
school leaders to “communicate to those reportiogthem that it is their
responsibility to understand the value system argkds of various
constituencies and to communicate organizationalsgand needs” (p. 17).
They explain that the way to develop clear ingtitudl values “is not telling
people what to do, it is involving them in deteringn goals and needs and
obtaining a consensus” (p. 17). This suggestsghatipals are responsible for
listening and finding out how the values systemhinmitthe school works, but
they cannot operate alone; there must be two-weynoanication with teachers,
students and parents.

The need for good communication skills on the ppals’ side has
tremendously increased because of the changesihi¢archical structure in
the school. We are using the same terminology foremlucational leaders, but
their role within the school has changed. The cumeed has been described as
for a “decentralizing force in schools” (Leithwoalfntzi & Steinbach, 2007, p.
21). Schools are considered as communities whetermamber is committed to
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common a purpose (Leithwood et al., 2007, p. 24)s Theans that principals
are directly responsible for the socialization s of schooling which depends
on the net relationships between themselves, Huhégs, and the students.

These qualitative studies have attempted to clah& components of the
hidden curriculum from the educational leaders’spective, even though they
supposedly already know how to organize schoolmgrider to enhance the
development of students’ mental, physical and evnali abilities. These studies
have helped to clarify the components of the hiddamiculum, however, there
is still a lot of work to be done.

Methodology

A qualitative approach was chosen for this studynt€nt analysis was used
to discover the main components of the hidden cuiwim concept, according to
the principals, and its influence on children’s awhdevelopment. Content
analysis “classifies textual material, reducingatmore relevant, manageable
bits of data,” and is a means of reducing text icdotent categories (Weber,
1990, p. 5).

Semi-structured interviews were conducted with ixcipals in order to
get “detailed information about a person’s thoughtsl behavior or . . . to
explore new issues in depth (Boyes & Neale, 20063)p Each of the six
principals was from a different country and a diéf& culture. Most of them had
worked for around 10 years as educational lead&rsh interview session lasted
20-30 minutes, and was recorded and fully traneckib

In order to avoid concerns about the participattisngpting to prove that
something was important or workable, the words deial curriculum” were not
used in the questions which were asked (see Boybed#e, 2006). The main
guestions were about components which affect ahildrschool development
outside the written and taught curriculum.

Data Analysis

All the participants seemed happy to be interviewadd gave broad,
extensive, and deep explanations. Each of thevieigsees gave one or two
examples during the interview session to enricfhbispoint of view about the
questions which were asked. It was a positive eégpee for both interviewer
and interviewees.

Four major themes emerged from the content analysés influence of
people and of the school setting, satisfying cleifds basic psychological needs
at school, and the absence or presence of cogrdis@nance in students’
minds. These will be examined below.
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The Influence of People

All of the participants underlined the influence péople as the most
significant component of the hidden curriculum. Yhemphasized that the
relationships among people in the school playedeatgole in child’s school
experience. The “influence of people” was separatealthe five subgroups of
individuals which play a role in the school’'s hiddeurriculum and their
influence on child development.

Wherever the child sees a significant person inlifisit can be a great
influence. It can be a classroom teacher or anotteercher, principal or
other adult or person in the school. The child cemnnect with that
person.... Everything that this person does has mérelous influence. It
goes far beyond what that person says. It is reablgut what that person is.
(Participant 1)

The influence of teachers. Teachers were mentioned by all six
interviewees, who said they play a key role in gwncept of the hidden
curriculum. Participants said that to have a gaogact on the child’s school
development, the teacher should have methods chitep which encourage
students’ thinking abilities:

Development depends on what kind of assignmentdremido—do the
assignments make them thir(Participant 3)

We should allow children to express themselvesThe method of teaching
is very influential. Let them do things they engych as brainstorming, etc.
Encourage them to do their be@articipant 6)

The participants cited teacher interaction withdetits in classroom
activities and outside the classroom as an impbiamponent of the hidden
curriculum, and one which influences children’s elepment. They said that the
teacher should be a part of the curriculum acésitind his/her role included not
only classroom activities, but it went far beyond.

He/she should not just teach but be a part of dmi: The teacher can
awaken the interest of the children about evergthiRarticipant 1)

It could be a physical education class in the fraghwhere teacher interacts
with the children when they are playir@articipant 2)

You teach in the class and you are responsibleyfar class. But, how
about the other children in the school? A teacherassigned to all the
school not just to one clag®articipant 4)

One of the biggest influences on a child’s schaatalopment which was
underscored by the interviewees was the teacheranent of the students in
terms of caring. If the teacher is interested ia thild’s development he/she
should also cares about the child’s physical, mMem@otional and spiritual
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growth. Teacher attitudes toward students contiliot the formation of the
child’s attitudes toward people, friends, school] éife. This was seen as very
important.

How a teacher treats students, particularly in terof caring. Three things
are very important. . . What the child sees, what ¢hild hears, what the
child feels(Participant 1)

Several participants talked about the teacher'ditiabi to control their
emotions in response to students’ behavior and pitoper reaction to the
students’ acts as an important component in thaemdcurriculum. One
interviewee insisted that the teacher’s abilitypéorespectful toward the students
and to be able to control his/her emotions is dtad influences the children.

If a teacher is not pleased and cannot express ragggropriately, that has
a big impact on a child’s developme(®articipant 2)

The main problem is how we react to students’ bieiheand how we deal
with students probleméParticipant 6)

The teacher should be aware that all the actionserdiie way we greet the
children— influences them. We should respect oudren. If once that will
crash, to develop it again will take a long timedah will be very difficult.
(Participant 4)

Figure 1 summarizes the main components which rmm@oitant in the
school's hidden curriculum and depend on the te&hiafluence. These
include methods of teaching, interaction with shide caring, and emotional
control.

Another group that needs to be mentioned is workatsstaff. This group
of people was mentioned by several participantsreswhich has an effect on
children’s development at school. Mostly this growps mentioned in the
relationships to other subgroups. These are: tesicilluence, administrators’
influence and peers’ influence. The interaction aghdhese groups has a
particular influence on a child’s school developmen

The influence of administrators. Interview participants focused on the
administrator’s role as one which is included i tboncept of the hidden
curriculum and can influence a child’s school depetent.

How principals deal with the whole population. .. This aspect influences
child development in the scho{Participant 6)

Administrators should find out the time to teaclacteers how to be
emotionally stable, and how to teach children tonage emotional
problems (Participant 5)
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Figure 1.The influence of teachers.

Mostly, administrators’ influence was describederms of the relationships
among teachers and other workers in the schoolorarg to the interviewees,
administrators are responsible for connectingtal components of the hidden
curriculum properly. Good connections in terms @ftionships among adults
and between adults and children influence childmety much. Participants also
talked about the importance of administrators’ amass of teachers’ abilities to
overcome emotional problems during the interactidgth students. Figure 2
shows principals’ and administrators’ influence d@he school’'s child’s
development through the school’s hidden curriculum.

Admuimstrators'/

Managing the
teaching process

00

Principals’

Influence

Figure 2.The influence of administrators.
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Peer influence.Several participants mentioned peer influence as tbe
components in the concept of the hidden curriculd®eer influence was
explained in terms of attitudes toward what theostls teaching, is doing for
students, and how the school reacts to studentstiomships and behavior.
Children like to express their attitudes towardaaghamong their classmates.
Also children’s interactions are an influence onermgv child’s school
development.

Each one of them has something unique to say, leddre learning from
each other(Participant 6)

“Put downs” from peers can be a negative influen@articipant 2)

Family influence. Interview participants stated that the school stidislve a
strong connection with families. This can help twvé shared goals and a clear
vision about the child’s school development. Thasnponent is mentioned as
one which created a concept of the hidden currioulu the school. According
to the participants, child’s school developmentoftdepends on the family
atmosphere and climate. School and family shouldkwingether in a
cooperative manner in order to foster a child’sedlegment. Some participant
gave examples how to create a connection betwdwokand families.

How important is child’s development for family? Dley value things
which are important?Participant 3)

We invite parents to participate in a nutrition we@his act is an effort to
make a connection between school and far(flsrticipant 5)

The Influence of the School Setting

The school environment—physical and spiritual—talisch about the school
culture and creates a particular atmosphere istheol. Interviewees explained
that the school building and all the facilities arduipment reflected the
school's hidden curriculum. A school which tries dare about children will
concentrate on the school culture, which is reflédn the school’s discipline,
and the school’s rules. The condition of the classr equipment and school’s
facilities also describes the school’s efforts @iket care of the students’
development. According to one elementary princifgerry 2002), “there is a
clear link between environmental quality of schoodsd educational
performance” (p. 1). A school’s building should imea healthy condition in
terms of protection from noise, provide a cleangitgl environment, enough
light for studying, and space for students andheexto be comfortable. How
clean the school is, how it smells, and how it stsumffects the hidden
curriculum. According to the participants’ opinionbkis category strongly
depends on the previous one: the influence of pedjdministrators, teachers,
staff and parents can create a school atmospheiah witludes physical and
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spiritual elements and students will enjoy it oject it. It depends on the
components of the hidden curriculum and their cotiares with each other.

The climate of the institution . . . as childreesion to the campus what is
going on? Is the discipline important? Is the laaga which is used in the
institute important{Participant 3)

Children need to have breaks and run aroufighlace for playing. . . . Fresh
air is very important for them. Within the classnoghould be a free flow of
air to keep children’s brains fresh and healthy.efiéh should be enough
space for children in the classroom to feel conafiolet. . . . There should be
enough light in the classroom. (Participant 6)

Figure 3 shows the elements which includes howstif®ol settings influence
the child’s development in the school.

Satisfaction of Children’s Basic Psychological Need

This category shows how the schooling process, wogrkhrough the
components of the hidden curriculum, influencedd&hischool development.
The result of content analysis shows that the @&atéwns of all previous
components are responsible to satisfy a child’schasychological needs. The
respondents defined the student’s psychologicatisiée terms of belonging,
safety, acceptance, care and love as needs thaldgb® accommodated in the
school. The two previously mentioned categorieg {tifluence of people and
the influence school settings) should accomplishfthr students.

Does a child feel acceptance, does a child feet,l@nd does a child feel
himself as a part of what is going on inside thieosd?. (Participant 2)

Also, do students feel that they belong to thatipaar school? If they feel
that they belong they are proud of thislso, how safe is our plage
(Participant 3)

School
facilities
and
equipiment

]

Figure 3.The influence of the school setting.
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According to our study it seems like the level afigfaction of students’
psychological needs can have an impact on the hiddericulum in the
particular school. Sava concluded that teachetitii@e is strongly related to the
students’ psychological well-being in terms of atemce, care and
encouragement (as cited in Sahak & Ahmad, 20096)p.Bluede (2004)
explains this interaction by saying that “psychadayj maltreatment thwarts or
acts as a direct attack on the basic psychologiedftty, love and belonging and
self-esteem needs,” and these have a negativeentfu on a child’s
development within the school (p. 268). A teachensthod of teaching has a
huge impact on the students’ psychological needsv i teacher treats them,
how she/he shows respect toward them is part ohitiden curriculum. But
Aluede (2004) discusses not only the teacher'sudti but also student
interaction as one of the strong effects on studewelopment in the school.
According to the participants’ responses, the cotioe between these various
components of the school’s hidden curriculum cafecaf students’ overall
development.

Cognitive Dissonance

Along with the satisfaction of children’s basic pbglogical needs, the
absence of cognitive dissonance helps us to umhershe process of the hidden
curriculum in the school and its major impact omudsint development.
According to Cooper (2007), cognitive dissonancecisidered “part of
unfolding human development” (p. 87). Festingerssiémat “inconsistency” is a
root of cognitive dissonance (as cited in Coop@672 p. 4). Maertz, Hassan and
Magnusson (2009) defined the theory of cognitiveasdinance as “inconsistency
between two cognitions, or between behavior andescognition” (p. 68). This
situation makes an impact on students’ developrtiegotigh either discordance
or harmony between values and real life, words actd. In our case it means
that when the children see something within theskttvhich is in contradiction
to the values which this school is preaching athtomission of the school they
have a cognitive dissonance. In a simple way thesgmwce of cognitive
dissonance is seen in the existence of double atdsdn the school. It is a
conflict between saying and doing. This situatiam cause wrong feelings as
well as misunderstandings about everything, moneol®ndoning an
inconsistent behavior may constitute a threat te #elf-concept as well”
(Maertz et al., 2009, p. 69). Interviewees describegnitive dissonance as an
important indicator of the positive or negativeeetts of the hidden curriculum.
They emphasized that interaction among the compenefi the hidden
curriculum influences this category very much.
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We may read a Bible, we may pray, but do we pradtie principles from
the Bible? Also, principles should not be in canflvith physical activities
in the school. How is Christianity seen during threak time? During the
social gathering? Not only during the church tirfRarticipant 3)

| think students will see the lives of the scholdaders. When it is parallel
between what is taught and the school’'s leader#qgiples . . that will

influence them a lot. | believe that actions spkeakier than words. Where
there is a connection between what you teach arat vdal life is . . very
soon you will observe a different attitude towaii@ lfrom the students.
(Participant 4)

What we speak and what we do are most effectigkildren. (Participant 5)

We like role modelsThey look at us. They are comparing what they seée w
what they hear(Participant 6)

Three things are very important. What a child sedsat a child hears and
what a child feels. These three should be togefhieey make each other
work well. (Participant 1)

Figure 4 shows the main components of the hiddemicalum which are
influenced by the groups mentioned previously, o the main factors
affecting a child’s school development.

Satistaction ot
basic
psyvchological
children’s needs
by the school

Children’s school
development

Absence or
presence of
cognitive
dissonancein
children's’
munds

Figure 4.Categories which influence children’s school depetent.
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Conclusion

The hidden curriculum is a complex element of stihgowhich influences
children’s emotions and attitudes toward schools Harticular study can give
us only an idea of the concept of hidden curricularthe school and its effects
on children’s development. But if we take a broddek at this concept we may
find other components and different effects becansay opinion the concept
of the hidden curriculum has a powerful influence.

In this study, the main components of the hiddemiculum were found to
be the influence of people, and the influence efgbhool setting, which is also
affected by people. Figure 5 depicts the main corepts of the school’s hidden
curriculum and the relationships between them,umgeasted by the results of
this study. The key players are administratorsfpas, teachers, workers,
parents and children and the school setting. Eddhemn is responsible for a
particular part in this concept. For example, pgpats are responsible for
organizing relationships between all the componehtsaddition, principals
have a special responsibility concerning the schanlliture and school physical
facilities. Teachers have a central role becausg #te spending most of the
school’'s time with children. Their attitudes towatidle students are a key
component in the concept of hidden curriculum. @eih interact in the school
according to the family background and school caltand this should also be
noted as a component of the hidden curriculum.

A better understanding of the influence of the kiddurriculum shows the
importance of relationships. Administrators mushaentrate on relationships
between adults and students in the school. Teacleed to adjust their teaching
methods and their attitudes toward each other awdrtd the students. Parents
need to better comprehend the things which shagpkild’'s understanding of
life.

Student development is affected by the hidden cwirim, and cognitive
dissonance can be caused by adults’ and peersvibelvehich does not match
their words. This creates confusion within the stud’ minds at a time when
they are just beginning to understand life and tbgveules for life. Words
should be in line with actions and feelings. Thigygests that the hidden
curriculum can be developed, reorganized, andzatlifor good. Research in
this area should be continued, with special interescomparing the hidden
curriculum with student performance.
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PRINCIPAL/ADMINISTRATOR

PARENTS
A DA

CHILDREN'S SCHOOL STAFF

Satisfaction of basi

psychological
children’s needs b
schoo

Absence or presence
of cognitive
dissonance in
children’s mind

v "

Xy
SCHOOL

CULTURE SCHOOL

PRINCIPAL/ADMINISTRATOR

DEVELOPMENT

Figure 5.Theoretical framework of the school’s hidden curhien and its
influence on children’s school development from phiacipals’ perspective.
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