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Abstract: Poverty has long been associated with lower levels of
school achievement within developed nations, as well as across
nations. The level of economic wealth of a nation has also been
found to be correlated with many aspects relating to education,
such as funding, access, human resources, and literacy. This
paper describes the educational scenario in four countries
(Rwanda, Philippines, Argentina, and the United States)--one at
each of the four levels of economic wealth as described by the
World Bank--and devel ops a simple explanatory model including
issues, problems, and programs. Data sources include personal
teaching experience, published research, government
documentation and international comparison data for each
country.

Freire’s classic (1970) work “Pedagogy of the Oppedl” has been
followed up in the United States by a large amaafntecent research on why
students from lower socio-economic classes fredyeltt less well in school,
even though they are equally as intelligent asrthwire wealthy peers. Some
studies (see for example Anyon, 1980) have shownhwimat they are taught in
their school actually prepares them to stay inrtlseiciologically determined
“place.” The working class students are taught beyoinstructions, whereas
elite students in private schools are taught tokweth ideas and to tell others
what to do. A more recent study showed significalttiver teaching efficacy in
lower income schools (Auwarter & Aruguete, 2008,2@5). Suggestions for
how to encourage academic improvement among thesipghave produced
moderately positive results in some cases (seeXample Kahlenberg, 2006),
yet there is a long way to go toward resolvingpheblem. We have learned that
children from an impoverished environment needpensl time in an enriched
environment in order to “catch up,” (Marzano, 20®avitch, 1998) which
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suggests that merely providing similar resourcessfach children at school is
not sufficient—they need more investment than vieadtchildren if they are to
have a chance at competing on a level playing.field

Having lived and worked overseas for many yeamavie come to see these
differences in educational programs and resoursaglating to whole nations,
not merely classes within a society. More developations generally have
more resources to invest in education, and thegufstly achieve higher
success at educating their citizens, though thisyisio means automatic. This
study aims to look at variation in educational essacross nations with different
levels of economic wealth. In developing nationdheve a much greater
proportion of the society is poor, the focus of #aucational system seems
frequently to be on teaching students to followtringions, memorize answers,
and be passive, rather than being leaders and ettsinkthe very types of
teaching schools in poor neighborhoods are accafén wealthier countries.
While some of this lack of educational innovatioayrbe attributed to political
structures within a country, it is certainly reaable to associate this focus with
the general wealth of the country, as researchimwitleveloped nations has
indicated.

How can we better understand the effects of povertythe educational
system of developing nations? What specific difiees do we see between
nations of different economic levels? This docuragntanalysis seeks to find
relationships among economic wealth, current inAtigueducational focus, and
the developed nation literature describing the ot$feof socioeconomic status
(SES) on educational outcomes within a single agurf such a pattern of
relationships exists, it could help us better ustderd and anticipate the
educational challenges of any given nation based S&$ level. If this
connection can be established, it might also baiplesto link the literature on
educating the poor within the U.S. or other devetbpations to the very real
need for educating the developing nations of thddwvo

As a first step toward this understanding, thisdgtwvill qualitatively
compare countries at different SES levels with Bgeeducational indicators
such as literacy, dropout rates, government edutaltigoals, and the current
educational issues being addressed by the govetrandnthe media in each of
the selected countries.

Related Studies

Much has been researched and written about theslaton between
students’ SES and academic achievement (see fompmea“social class
‘defines,” 2003; Muller, Riegle-Crumb & Schiller0@4; Hampden-Thompson
& Johnston, 2006). This literature is divided imboiltiple categories, with some
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studies focusing on the quality of teaching recgtivelower, middle, or upper-
class schools (see for example Anyon, 1980; AuwageAruguete, 2008),

others focusing on the linguistic skills or otheickground factors of lower-SES
students (e.g., Marzano, 2004), and yet other ssufticusing on what works:
success for all (Comer, 1988; Edmonds, 1979; Slatiral., 1994); resiliency
(e.g., Waxman, Gray & Padron, 2003); economic irsttgn (e.g. Kahlenberg,
2006); etc.

Most achievement research has been done in thedJBitates, however,
there is also a rich variety of studies from otparts of the world (see for
example Polydore, 2001; Niles, 1981). When U.Sa dait achievement by race,
for example, is broken down such that SES is adeaufor, the differences in
achievement by race are greatly reduced, and désaygitogether at the lowest
SES levels (Ferguson, 2002). Relatively recentiiatigonal test results for both
TIMSS (Third International Mathematics and ScienBéudy) and PISA
(Program for International Student Assessment) thellude SES data have
generated many more international comparative ssudicross participating
nations (see for example NCES, 1999; 2003).

There is reason to believe, however, that conditiare at least somewhat
different in developing countries than within theitéd States. Chiu’s (2007)
study found, for example, that family factors poteld academic achievement in
41 different countries, though the prediction wa®rgyer in more developed
countries. Many of the international studies foars the achievement gap
between urban and rural students. This “gap” isngfrin many developing
countries (UNESCO, 2005; Zhang, 2006), but variesording to national
characteristics. In a European study (Elijio, n.d¢6ading achievement was
found to be positively affected by a rural schootdtion in Anglo-Saxon
countries, but negatively affected by it in Easteurope, whereas in
Scandinavia, location was not a predictor of achieent at all. Many studies
have gone beyond the rural/urban divide to exarthieeactual characteristics of
the location that predict achievement. In Africar, €&xample, rural schools were
found to have less funding, low numbers of textts@ind a failure to follow the
prescribed curriculum (Coleman & Clark, 1983). Giiedy showed that access
to books and materials was a higher predictor dfieement than SES in
developing countries (UNESCO, 2005).

Every country has a range of SES levels, howeVer,proportions vary.
Many developing countries have widely disparateoime levels. Being poor
also has much more drastic consequences in terctsldfmortality in a poorer
country (WHO, 2008) than in a developed countrythviivice as many poor
children dying in impoverished countries comparedtlie number of poor
children who die in more wealthy countries. Thiffetence in economic wealth
between nations is also correlated with differerinesducation systems. Much
of this is to be expected: based on Maslow's himarof needs, as well as
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common sense, we know that those who are hungay war will not see much
use for trigonometry, for example.

What remains to be done is to examine the natiérikeoworld, to see if
there is a pattern of development that can be SEas. pattern could then be
compared with the wealth of studies done within thé., to see if some
concepts that apply to a specific SES level withi& U.S. could also apply to
nations that are at a similar SES level.

Method

The World Bank has divided the nations of the wanlgh four categories
according to Gross National Income (GNI), the newrt for GNP (The World
Bank, 2008a). The four categories range from Lowdigh income (Middle is
divided into Lower Middle and Upper Middle) (The Wb Bank, 2008b). The
objective of this present study is to examine apamountry at each of these
four levels, and to try to paint a picture of tksues and activities of schools at
each level. While similar studies have been domapawing educational plans
and activities across nations (see for exampleuBit@t al., 2006), this study
combines GNI data and educational indicators imt@mpt to characterize the
different GNI levels into a simple model that expsathe differences between
educational needs and challenges in different pafrtdhe world. While SES
differences exist within every country, the foceseéhis on a weighted average
(which the GNI provides) which will show differercbetween countries, rather
than on differences within each country, of theée4-tVorld Bank categorization
of nations according to wealth, | have had theilgge of teaching for multiple
years at the college and/or graduate level in cagom from each category.
Given the additional insights my experience can, ddttave chosen these
nations where | have taught as examples of eackgast, to be used for
analysis in this study. The purpose is to expla®its from each of these four
countries to try to better understand the ways #ghicational issues within a
country vary with economic wealth.

This primary qualitative/documentary study drawtadeom multiple sources:
Government web pages
World Bank Education Statistics

Multiple other sources of educational statistiassdomparison and to fill in
missing data

Generic Research literature

Conversations within each country by governmentapizations and in-
formedindividuals,discussinglans problemssolutionsgducationaheeds

Newspapers and other media sources

April 2009, Vol. 12, No. 1



22 Shawna Vyhmeister

Personal recollection and insight from having liveidd worked in each
country for a minimum of 4 years in each case

In a sense, this study is similar to a recent UNEBSudy (Bitoun, et al.,
2006) which analyzed the national educational pedicand plans of 36
countries, looking for changes since the Dakar @amfce (June, 2006). The
analysis was done in a similar way, looking at goweent documents and actual
activity, and often finding conflict between whaasvsaid and what was done.
This current study is much smaller, but organibesdountries by SES, giving a
framework from which to understand the “large dsigf” which the Bitoun
study found difficult to deal with.

Data

The countries selected for analysis in this stumtjuide one from each GNI
group. They are described along with a selected dfs education-related
statistics in Table 1. As one would expect, as @ climbs, nearly all the
educational statistics improve. Students are iroscmore years, the ratio of
students per teacher drops precipitously, andaliteimproves. Note how the
legal requirement for how many years a student rbestn school also rises
steadily with GNI. The most extreme variation, heoew is in tertiary
enrollment, which appears to be most affected by iBkhis sample.

One of the numbers that is the most unexpectediigntable is the high
school teacher/student ratio for Rwanda. While #lementary ratio is
predictably high, the secondary ratio is far lowean for the Philippines. Part of
this may be that Rwanda also has very low secorelayliment, and over 40%
of the students who do attend are in private higiosls where they must pay
tuition (Republic of Rwanda, 2006). Also worth mafiis the average school life
expectancy in the Philippines, which stands at urddeyears. Given that the
Philippine system has only 10 years of educaticforbecollege, this number
actually indicates high school completion, and socodlege work. Other
implications of having only 10 years of educatioefdse college will not be
discussed in this present paper, but it is cestankpected to affect the quality
of college work that is done.

1 Of course, there are many different ways of calting literacy, which can yield quite
different results and make it difficult to compale this case, | have reported all literacy
results from the same source, so that if therebissin the way of calculating the result,
at least all four countries will be biased in taeng way.
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Table 1

Comparative Educational Statistics

Rwanda Philippines Argentina United States
World Bank GNI Classificationt Lower Lower Middle Upper Midd High
GNI 250 1,390 5,150 44,710
Adult Literacy (age 15+) 64.9% 92.6% 97.2% 99%**
Elementary Enrollment 78.7% 91.4% 98.5% 91.6%
Secondary Enrollment 13.9%tt 60.4% 78.4% 88.2%
Tertiary Enroliment 2.6% 28.5% 63.8% 81.8%
High school Graduation* — 40% 54% 85%
Elem Stud/Tchr ratio 65.9 34.6 16.7 13.8
Second Stud/Tchr ratio 26.3 37.3 13.5 14.6
School Life expectancy (yrs.) 8.5 11711t 15.2 15.7
Duration of Elementary 6 6 6 6
Duration of Secondary 6 4 6 6
Required years of school 6 7 10 12

*%

tf
Tt

Note. Adapted from The World Bank, Data & StatistidedStats,Country Profiles, (2008d), retrieved September 7, 2008 fi
http://go.worldbank.org/JVXVANWYYO

Missing data supplied from the League of FilipiBtudents, 2008; Gorostiaga, Acedo & Xifra, 2003. Census Bureau, 2007.

Missing data supplied from the CIA World Factbgo United Sates, retrieved September 7, 2008 fn
https://www.cia.gov/library/publications/

theworld-factbook/geos/us.html#People

GNI categories from The World Bank, Data & Statis EdStats,Country Groups, (2008c), retrieved September 7, 2008 fi
http://go.worldbank.org/D7SNOB8YUO

Since high school is completed after 10 yehis,number, though less than 12 years, includesdhmletion of high school.
Missingdatasupplied from MINEDUC 2003,ascitedin RwandaMinistry of Education Position paper: Quality assurance in basic edu-
cation, 2004, Retrieved September 7, 2008 from http://atioclearinghouse.nairobi-unesco.org/ docs/Rwarakdtion English.pdf
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It is interesting that the Upper Middle and the IHI@NI sample countries
have the most similar statistics. It seems thabbdya certain level of income, it
makes less difference how much more is earned limkdéetween poverty and
poor achievement is already well established, buoemt research suggests that
as long as the majority of students in a school middle class, “their
achievement does not decline” when poorer studatisd the same classes.
That is to say, poor students do much better irdhaidlass schools than middle
class students do in lower class schools. Thiggabse “middle-class children
are less affected by school influences (for gooilf)athan low income children”
(Kahlenberg, 2006, p. 52). This resiliency of thieldle class may be what helps
Argentina’s results to be more like the U.S. restlttan like the Philippines,
though they still face the urban/rural achieveninide typical of developing
countries. It is possible that once a certain imalt mass” is achieved,
educational achievement becomes less of a strugpke.differences are more
clearly seen, however, when high school graduatiate is added, where
Argentina still performs more like the Philippinésn like the U.S.

Table 2 contains the goals of each country as dstatethe government
education department web site, as well as a cexdos of the educational
activities, commentaries from researchers and mepmrts, and stated concerns
for the four countries included in this study. Thbuall four web sites were
recently updated and had news items and informadizailable on the front
page, the web sites were found to increase in aaxiplaccording to the GNI
classification. All have laudable goals for theguatry, but the words of the
goals suggest a focus on more elementary issuésegpfer concern at the lower
levels of the GNI analysis. Notice the trend ingénwords taken from the
governmental education goals of these four cowtfie ascending order of
GNI): illiteracy, equity, quality, and excellencehis shift in focus is illustrative
of the differences in educational concerns docuatkirt the rest of Table 2. All
of the plans are laudable, however, there may lestouns as to how many of
them will truly be implemented. Exit exams are thest variable of all the
measures. The US is just implementing what pooegions are trying to get
away from. But the clearest picture of the diffares between nations comes
from an analysis of some of the current problemadéaced in education in
each country. Quality materials and desks, anchragbsenteeism are concerns
of the poorer countries, whereas concern for pooed @inority student
achievement rises as the masses have their basis cared for. Following is a
more detailed description of each nation’s educafiéssues, drawn both from
documentary analysis and from personal experience.

International Forum
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Table 2

Selected Educational Indicators compared by GNI

Country GoalsObjectives Plang/Focus H.S. Exit Current Successes Current Problems

(GNI Level)

Rwanda The global goal of the Many planning Exit exams are  Improved funding for Students enter, but do not

(Low) Government of Rwandaisto  documents, focusing on the only measure studentshow 2500FRW complete elementary school.
reduce poverty and in turnto  increasing the quality  of quality-no per year, up from 300. Quality is not there. Weak
improve the well-being of its and relevance of interimmeasures. Schools now actually preparation, little support for
population. Within this context, education, reducing Lower secondary receive money for each teachers in the field.
the aim of education is to discrimination, is now open student enrolled. Good Textbooks are 1 for 3
combat ignorance and illiteracy improving access, access—not progress on increasing children. teachers often
and to provide human resourceseducation for peace and restricted, as access and on making absent ’curriculum revision
useful for the socio-economic  democracy, and health pefore (Republic secondary exit exams about, sI’owlnon—existent
develop-ment of Rwanda and literacy (Republic of of Rwanda, knowledge, not cheating. (Republic of Rwanda, 2006)
through the education system Rwanda2003;2004). 2006). (Republic of Rwanda, ' '
(Republic of Rwanda, 2008). 2006).

Philippines  To provide quality basic educa- Curriculum reforms have Students in Uniforms no  Textbooks meet minimum curriculum, but

(Lower tion that is equitably accessible increased teaching time elementary and longer lack richness and depth.

Middle) to all and lay the foundation for in areas like math and  high school are  required—  Teacher absenteeism is common.
life-long learning and service  languag€éSEAMEO evaluated four  an attempt  Education spending is less than most
for the common good. Innotech, 2003) times per year.  toincrease  countries (Ray£008).
This mission statement is Plans to add a “bridge”  Students wishing 8CCeSS for  san r a0 1 ke in math scores
preceded by a vision statement program between ele-  to continue to the poor.

including excellence in public
service, love of country,
empowerment, caring,
responsiveness, enhancing
learning, and reaching the less
advantaged. (Republic of the
Philippines, 2008b).

mentary and secondary,
effectively lengthening
elementary, slow down
grade inflation, and im-
plement the new basic
curriculum(*Regaining'
n.d.)

college must take Teachers

a national college must hold a

entrance exam. bachelor's
degree.

(“Regaining,” n.d.)

Lack of palitical support for real reform.
Only30% ofgrade 6 students mas-tered
competencies in math, science, and English
(“Regaining,” n.d.).

HS teachers did not major in the field they
teach (50% in math, 4% in physics)
(SEAMEO Innotech, 2003)
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Country

Current

(GNI Le‘/el)Goals/ObJectlves Plang/Focus H.S. Exit Suce Current Problems

Argentina A quality education for all. Deeply committed to education, | College World Bank Brain drain—college graduates are employed

(Higher This statement is followed by alacking in finances (Morris, 2008) entrance exan funding in  abroad, not at home.

Middle) 20-point list of objectives that Recent (1990s) reform gave have been 2004 for | ongundergraduate degre@syrs)
includes working toward financial and curricular ~ abolished h'dgherf Teaching is not well paid; quality is going
increasing high school responsibility HS to the provincesDiscussions € fuca 10N qown
completion rates, an increasedbut did not add funding) (Goros- about high reform ’ - : :
role for the government in tiaga, Acedo & Xifra, 2003) school exit Urbgn/rural |nequntyespemall;athlgherlevels
coordinating and legislating  Grades 7-9 have been moved int€xams (now a Prqllferatlon ofgr.a.duateiegrees (Morri2008
policy, better support for grou the primary school, risking makinglecision of the Politics and traditions have kept reforms from
that are traditionally the content simpler, but fewer ~ Province)— having intended effects (Gorostiaga, Acedo &
marginalized, better connectic students are dropping out. some say it Xifra, 2003).
with the world of work, better Education/culture suffered with won't help if Participation/decentralization is new (Pini &
support for teachers, reading economic crisis of the 90s and IO\,{7e(':\chers don't Cigliutti, 1999)
programs, etc. (ranslated ¢, fill causes strikes/low  each better. Recent PISA scores ranked Argentina near
/adapted from Republica quality. low-est in math, science, reading (Bentancur,
Argentina, 2008). 2006)

2008 results show Argentina behind Chile and
Mexico (de Vedia, 2008)

United Promoting educational Focus on educating ALL regard- As of 2007, HS dropout rates Current tensions over NCLB, the

States excellence for all Americans less of entry level or background. 26 states had have reduced es- government’s effort to ensure

(High) (U.S. Department of Sensitivity to not scoring well on  high school  pecially for lower quality for all students

Education, 2008). international exams exit exams in  SES students (Lai Reading scores may be down since

Data is now available from exit place, or in

exams, international exams, etc., @eé)lgl)elmte
guidereform(Zabalagtal., 2008) abala, &

) al., 2008)
Most states require teacher
certification exams

et al., 2008). 1992.

More students are Concern for achievement for poor

taking college prepand minorities
work in HS

9
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Rwanda

Rwanda, like most of its African neighbors, has pdd much of its
educational structure from Europe. The Europeartesysends to be fairly
exclusive, and Rwanda has traditionally practided to an extreme. For many
years there was only one University in the countvigh limited slots for high
school graduates. High school was completed witexam that only one in six
passed, so very few students were qualified toogmtiege. Those who did go,
however, had either paid bribes, or were, in attyaxtremely bright. Nowhere
have | ever taught brighter, more receptive collsggelents. Due to a lack of
books and materials, elementary and secondary gdudanded to focus on a
lot of memorization and storing up of informatidnyt the mental development
prepared them to learn well in college, thoughaaltthinking skills were weak,
and there was a certain amount of naiveté. Books theught to contain truths,
for example—if it was in print, it had to be a fact

Since the civil war, Rwanda has been dealing wittinynchild-headed
households, depression, and other war-related sssliee new government,
however, has made determined moves toward solviollgms, and increasing
the number of children in school. Gahakwa Daphrédganda’s Minister of
education supported a recent aid initiative tontteachers and reduce class size
in the country by saying “This is exactly the rigkind of partnership and
intervention we need in Rwanda’s education secigitrnow. Our biggest
challenge now is not quantity but quality” (Africdtress Organization, 2008).
The numbers are already improving, however, theiil much to be done. At
least there are public plans that seem to be mdwitige right direction (see for
example Republic of Rwanda, 2004).

The Philippines

The Philippines has traditionally gotten a largember of its students
through high school, but that only represents Ifryef education in the current
system. Some have suggested that the educatiosnsyin the Philippines
provides form, but not necessarily substance. “Sttgldo not learn what they
are supposed to in schools” (“Regaining an Edunatid n.d., p. 1) is the
complaint of many.

There is a large gap in the Philippines betweesehsho have and those
who don’t. “Income distribution in the Philippingés substantially less equal
than in most low and middle income countries inafs{The World Bank, 1995,
p. 4). “Six out of 10 Philippine children are baim families who live near or
below the poverty line, making poverty a major defet to child survival,
growth and development” (U.N. Children's Fund, &sdcin Kyodo News,

April 2009, Vol. 12, No. 1
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1998). Poverty may be part of what causes therdifte between urban school
quality and what passes for education in the pa@sn

Nowhere is this low education quality more visilitean in poor areas
outside large cities and provincial capitals. Aldig nowhere is it more
critical to improve the coverage and quality of #tucation system than in
the most impoverished parts of the country (“Reiggiran Educational,”
n.d., p. 1).

In summer courses for teachers, | have seen firdthiae differences in
teacher ability and preparation between urban anal instructors. At a 2003
conference for high school teachers, | asked homymséthem had access to the
internet. In a room of perhaps 200 teachers, onlgised their hands. Everyone
owns a cellular phone, however, and text messagesaafunctional local
equivalent of e-mail.

Language issues also affect quality, and Englistmendatory as the
language of instruction, beginning in high schoehether or not students
(teachers) are prepared for it. Sometimes it is metessarily practiced as
mandated. Elementary textbooks and other educétinaterials in English that
| have personally examined here in the Philippihage tended to emphasize
basic skills and minimal competencies, though gowvemt documents set much
higher goals.

The Department of Education keeps track of edusalistatistics, which
are available from their main web page (Rep. of Pidippines, 2008). This
includes how many barangays (townships) do not laasehool (currently 267,
but greatly reduced from over 1000 just 5 yeardiezar This report places the
current Elementary completion rate at 71.7%, wisctuite different from their
reported 83.2% enrollment rate, and even more réiftefrom the enrollment
rate of 91.4% reported by the World Bank (2008d).

What | see in this country is a pool of educatatividuals, many who have
traveled internationally and seen the way others, iwho have ideas, and who
speak out against the problems they see in thépimiés. This group may be a
voice for change that is lacking in less developaghtries.

Argentina

| never cease to be amazed at the amount of erleegprgentine people
spend on trying to be as good as the developeddwdHere are seminars for
every group imaginable, book fairs, upgrading, aesle, and a lot of good
teaching and learning going on in the country. Ofeast in and around the
capital. The provinces have traditionally had minbgher poverty rates, and
much lower intellectual activity, but people evehgre read the newspaper,
argue about politics, have access to television, Bhis is a country trying to

International Forum
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claw its way into the developed world. But over thst few years, government
leadership has been unstable, corruption rampaaurrency needed to be un-
linked from the dollar, which set off a series @vdluations, and there were a
couple of bad harvests in a row. These are the sdrthings that separate the
developed world from the developing world and le&rgentina with a lot of
points in its favor, but still in a different leagu

With a large (42%) high school dropout rate as &E4el997 (Gorostiaga,
Acedo & Xifra, 2003), and financial difficulties avery level, decentralization
became a way out. This placed the power to makeatidwmal decisions in the
hands of those traditionally not empowered to dolsecall interviewing an
Argentine student about his views on language culum in 1996. He
explained that curriculum was designed by the @gparthe central government
who knew what was really needed, and this was fthddevn to the provinces,
schools, and everyone else—so why should | askaiiout it? It was not his
role to even think about what he should learn. Hug of belief is typifies a
national attitude, and it has made the transitiomore local control of schools
difficult (see Pini & Cigliutti, 1999). In a recemtewspaper article, de Vedia
(2008) discusses the fact that Argentina fell ia tankings on the most recent
Latin American international test results, and ncamks lower than Chile,
Mexico and Cuba. This drop was also true on redei8A results. He
acknowledges that 2/3 of the students who scoredniere from rural schools,
but he also suggests that the negative attitudatahe quality of education in
the country has some reasons for existing.

TheUS

Since so many studies have been done on the Uh&olssystem, | will not
spend a great deal of time reviewing it here. Tysesn has some real strength,
but also a lot of weaknesses. Repeatedly, thettestis measure below where
one might expect on international comparisons ofex in math and science,
and on other measures of scholarship. Studies ghaiv parents are more
satisfied with their children’s progress than imast countries, even if those
results represent less actual knowledge (Stevensmn& Stigler, 1986). This
lack of concern and failure to push students tdekter (compare the number of
hours Korean students, for example, spend beimyddtoutside of regular
school hours) will keep U.S. students from beinthatfront of the pack forever.

Most important for this study might be the propamtiof people who have
something to say about what is going on. Issuegedb improving quality for
those who are struggling to succeed, whether theergment has a right to
decide on local issues, which educational decisgimauld be allocated to the
teacher and which to authorities further up thercbhcommand.

April 2009, Vol. 12, No. 1
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Conclusions

Comparing these four nations, some differencesraneediately apparent.
For one, to be poor in a low income nation doesmeéan the same thing for
one’s education as poverty in a high income nafgee Table 3). In a low
income nation, poor students might be hungry, meeha school in their town,
not have running water or medical care, or not haalified teacher. They
might not have a book, or might have to share thwwo other classmates.
Their parents might be illiterate, not just slightss educated than the norm. In
a low-income nation, only about half of the chillrnish elementary school,
and most of those who drop out are the poorest. dnes high-income nation,
though the patterns are similar (the poor and nitiesrdon’t do as well as the
others), all the numbers are higher.

In general, all the countries in this study areadly implementing reforms
that are resulting in improvements in tangible outes like literacy, enrollment,
and graduation rates, but each country has diffarkallenges. Those specific
challenges vary distinctly with economic wealthdamight be most similar in
countries with similar SES patterns. The model sstgd in Table 3 helps us
understand some of the educational realities astmatiwith differences in
income level, but it should be tested against ahmacger data set, to make it
more robust. As it is, however, it can give us @eai of the educational issues
faced at each level. These data suggest that stydielished on students in
poverty in a highly developed nation may not betladit effective to assist poor
students in developing nations, because the isgw®sface may be entirely
different. What they do show is a sort of continuahissues that shift with the
development of the nation, perhaps helping us bettederstand current
educational needs in context, and better predist those needs will evolve as a
nation develops economically.
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Table 3

Model of Current Educational |ssues by GNI Level

Low Low Middle High Middle High

Literacy* 60% 90% 99%

Gender Equity  More boys More girls than
than girls in boys complete
school at all levels

Access Focus on rural, poor Focus on special

interest groups
and equity by
race, income,
etc.

Level of focus Elementary = Secondary & Secondary and  All, but
and Secondary Elementary Tertiary especially

Secondary

Gov't Focus Access, Rural access, Quality, Minorities and
quality, quality, retention, rural poor, quality,
facilities, curriculum students, accountability
teachers decentralization

Teacherratio  1:50-60

Elementary

Meaning of No books Less Less educated Teachers don'’t

“poor” No materials qualified parents teach as well

teachers May need to More likely to
Not enough Yy y
seats Larger class work to be students of
size supplement color

No
computers

Could be hungry

Lack of medical care, clean
water, adequate shelter

family income

Less access to
technology

Focus on
“basics”

Less money for
sports/music

*Literacy figures here are actual world averagestuntries with this classification (List of
countries by literacy rate, 2008).
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