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Abstract- Service-learning on a voluntary basis as well as beimgquirement

for a degree has a positive impact on learning. The All&Batment of Public
Health (DPH) in the Philippines has conducted varia@smmunity service
activities in the communities surrounding its campus. Tlasté's of Public

Health (MPH) students participated in these service-leayrantivities through

their final projects, internships, and class activitiesisTstudy evaluated the
perspectives, attitudes, satisfaction, and personal reflectmithe students,
faculty, and community partners involved in AIIAS DPH serlearning

activities during 2003 - 2004. Students and faculty agréed the service-
learning experiences helped them to improve themselves and tireuinityithey

served, while the community partners had neutral attitud8pecific

recommendations for improvement are presented to the AIXS

Introduction

For about a decade, the Adventist International InstitdteéAdvanced
Studies (AIIAS) Department of Public Health (DPH) has drarted various
community service activities in the communities surroundisgampus, such
as in Silang Town, Balubad | Village, Biga Village and Patllage. These
activities were school-based programs, which were relatecetouttiiculum of
the Master of Public Health (MPH) program. The studentticgzated in the
service-learning activities through their final projects, imé@ip, and class
activities. They served in the community centers, hospitatsl maternity
clinics. In cooperation with the faculty, they helped educate t@ain the
community through programs such as water and sanitatioviroemental
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health, nutrition for mothers, health care for children, iafettious and chronic
disease prevention.

The curriculum of the MPH program includes 400 hours afiies in the
community. Part of these hours (100) are expected to beidarmmbination
with the courses. The MPH Internship requires anothehd@@s of community
experiences in hospitals, primary health care centers, nonrgoeetal
organizations and other institutions. The MPH final @cojrequires 200 hours
of community work targeting a specific problem or need fronspacific
community. During the final project, MPH student is expediedconduct a
needs assessment, select a problem in communication with the ogymu
leaders, design, implement, evaluate and communicate appropigateimions
to improve the situation of the community regarding thectetl problem, and
to write a final report of the project.

The Department of Public Health at AIIAS felt the need to\stutlether
the experiences of the students in those communities hasitavg or negative
effect on the students, the communities and the faculig. urpose of this
study is to evaluate the experiences on service-learning as perbgistudents,
faculty, and community partners involved with the Master oblié Health
Program at the Adventist International Institute of Advanc8tudies,
Philippines.

Background

A US nationwide study on service-learning highlightedghsitive impact
of this kind of program on students, community andcatlanal institutions
(Eyler & Giles, 2002). The students’ experiences with thmroanity produce a
positive impact on their learning process and brings bentefithe community.
This concept is in line with some authors that expreskatl students learn
better when their learning is not bound by classrooms exiddoks (Strand,
Marullo, Cutforth, Stoecker, & Donohue, 2003).

In the United States, service-learning programs are increasimglyrated
into school programs, as part of the students’ learambrequired service to the
community. The National Center for Education Statistics estinahat the
service-learning programs involved more than 13 milliomestis in the 2000-
2001 academic year in the United States of America (Coverdely, Bervice-
learning has been perceived as a reciprocal activity, from vitcktudents and
the community both benefit (Senge, et al., 2000). Sere@siing impacts the
faculty, students, community, and the institutions armviges benefits such as
development of personality, critical thinking skills andergpective
transformation (Driscoll & Holland, 1996; Eyler & Gile2)02; Hesser, 1995).
It has also been connected to student achievement on (&t#teb educational
content standards (Loney, n.d ,; Morgan & Streb, 2001).
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Obijectives of the Study

This survey aimed at evaluating the service-learning activitias were
launched by the AIIAS Department of Public Health. The suimégnded to
obtain data on the impact of the service-learning programshe students’
learning, and benefits to the school and community. Thivey focused
especially on the perspectives, attitudes, satisfaction, andnpéreflection of
the students, the faculty, and the community partnersebs w

The objectives of this study were

1. To describe students’ perspectives regarding theiricedearning
activities, attitudes towards community involvement, thepaot of service-
learning on their career/specialization choice, and studensdmarreflections
on their service-learning experience(s).

2. To describe the teachers’ perspectives about their seeangrg
courses, their attitudes toward community involvement,irtigact of service-
learning on their professional development, their personkdctiefns on their
service-learning experience(s) and the process of teachingehgaeslearning
courses.

3. To describe the community partners’ perspectives towhedservice-
learning activities, their attitudes towards community Imement, their
personal reflections on the service-learning experiendagsy, satisfaction with
their roles and responsibilities and the process of paatiolg in the service-
learning partnership.

Method

Questionnaires and Focus Groups

This survey was a descriptive study, based on quantitativeyaalitative
data. Questionnaires were used for students, faculty and woitgnpartners,
and focus groups were held for students and communitpguarin order to
collect the data. The questionnaires and focus group questiere originally
developed by Shinnamon, Gelmon, and Holland, for Hiealth Professions
Schools in Service to the Nation Programthe United States (1999). The three
guestionnaires had a similar design. Some questionscaies svere modified
from the original to suit the local context.

The three questionnaires used in this study were modifted a 5-point
Likert-scale to a 6-point Likert scale, adding the optiooe® not apply.” The
respondents were asked about their level of agreement wighediffstatements
regarding their service-learning experiences. The questionrairdsated the
perspectives on service-learning, the attitude, the sat@factnd reflection of
personal development. In the questionnaire for the faculty comdmunity
partners, there were four guided questions that evaluated ttesprof teaching
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a service-learning course, while in the students’ questiontia¢ére were three
additional questions that assessed the learning of criticeirigi and leadership
skills, and the integration of faith on the service-learragjvities. The last
section of the three questionnaires consisted of an open-epgstion that
allowed the respondents to add other comments about theeskrarning
experiences.

Two focus groups were implemented, a student focus grmgh a
community-partner focus group in order to obtain qualieatiata. The duration
of each focus group was one hour. The group was askeddoss a set of
specific questions regarding their experience with sefe@ating.

Participants

The respondents were the students and faculty members léfgvtigyram
offered by the AIIAS Department of Public Health (DPlhd the community
partners that helped accommodate the students during theirwotyneervices
in their local communities. There were 18 students enrolledhfe second
semester of the academic year 2004, 7 faculty members ofRke &nd 10
community partners.

For the implementation of the focus groups, 10 studémis the 18
respondents to the questionnaires were selected accordirejrtavdilability to
participate on the date and time the focus group took pidcthe community
partners that helped to coordinate students’ service-leammitigities were
included in the community partners’ focus group. Speciangements were
made for their transportation to and from the meeting plabe. réspondents
were asked to answer a set of questions and give feedbabkiopérceptions
of the overall service-learning experience.

Statistical Methods

The data collected with the questionnaires was analyzed bsrgdtistical
software SPSS for Windows, version 11.0.0. Questioimg @sLikert scale were
coded as 1 = strongly disagree, 2 = disagree, 3 = neutralagtee, and 5 =
strongly agree. The option “does not apply” was not coded. $Maad standard
deviations were calculated for each question, and a grand meadfirigchli the
guestions was calculated for each section of the questionnaire.

Result

Students’ Questionnaire

The questionnaires were submitted to 18 students, anél thkkmm returned
the questionnaire to the department (response rate 10084 fqjuestions). Of
the 18 students, 3 were male and 15 female. The age dismnilsibwed that the
majority of the students were over 30 years old (seesTHbl
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Table 1
Age and Gender Distribution of the Students
Gender Age Group Total
20-24 25-29 30-34 35> years
Male n 1 2 3
Female n 2 3 6 4 15
Total n 2 4 6 6 18

Students’ Perspectives About Service-Learning

The students’ general perspective on service-learning agsdtly neutral
(mean = 3.4, see Table 2).

They agreed that service-learning should be implementedia akasses in
the MPH degree program, and they would like to enroll in thEmey agreed
that their class activities, internship, and project helpea iheghe following:

* To see how course material they learned could be used in aydifgd

* To better understand the material from lectures and readings.

* To see the direct link between building public health skilisl service-
learning experiences (except internship).

The students strongly agreed that participation in sere@aying made
them more aware of the roles of health professionals in ofiseiplines and
more responsible for their own learning.

Table 2
Students’ Perspective About Service-Learning

Questionnaire items Mean SD Min Max
The community participation aspect (class 3.7 15 3 5

activities) of the MPH program helped me
to see how course material | learned can
be used in everyday life.

The community participation aspect 3.7 1.0 2 5
(internship)) of the MPH program helped

to see how course material | learned can be

used in everyday life.

The community participation aspect 3.6 0.9 3 5
(project) of the MPH program helped me to

see how course material | learned can be

used in everyday life.

Table continues
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Table 2 ¢ontinued
Students’ Perspective About Service-Learning

Questionnaire items Mean SD Min Max
Class activities helped me to better 3.8 1.0 1 5
understand the material from lecture and
reading.
The internship helped me to better 3.6 11 1 5
understand the material from lecture and
reading.
The Project helped me to better understand 3.7 0.8 3 5
the material from lecture and reading.
| feel I would have learned more from the 3.2 1.2 1 5

courses if more time was spent in the
classroom instead of in the community.

Service-learning should be implented intc 3.9 0.9 2 5
more classes at my school.
My service-learning experience (class 3.8 0.9 1 5

activities) was not directly linked to buildi

public health skills

My service-learning experience (internship) 3.3 1.0 1 5
was not directly linked to building public

health skills.

My service-learning experience (project) 3.6 0.8 2 5
was not directly linked to building public

health skills.

Participation in service-learning made me 4.5 0.6 3 5
take more responsibility for my own

learning.

Community service (class activities) should 3.2 1.4 1 5
be a voluntary activity rather than a MPH

program requiremen

Community service (internship) should bea 2.9 1.3 1 5
voluntary activity rather than a MPH

program requiremen

Community service (project) should be a 3.0 1.1 1 5
voluntary activity rather than a MPH

program requiremen

Servicelearning made me more aware of 4.5 0.7 3 5
roles of health professionals in other

disciplines besides my own.

| would like to enroll in additional service- 4.0 0.8 3 5
learning courses offered through my degree

program

Grand Mean 3.4 0.4
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Students’ Attitude Towards Service-Learning

As depicted in Table 3, the students’ general attitude thwammunity
involvement was positive (Mean = 3.8). To some extent, thesedgthat they
got involved in the community through service-learnidpny were already
volunteering before the service-learning experience initiatetidogchool. They
agreed that they would probably volunteer after their MPHgm@mm and
continue to be involved in the community. To them the clastvities,
internship, and project benefited the community and helpsth become aware
of the community needs. They strongly agreed that they madpansibility to
serve the community.

Table 3
Students’ Attitudes Towards Community Involvement

Questionnaire items Mean SD Min  Max
| was already volunteering before this 3.9 0.9 2 5
service-learning experience.
The community participation aspect of 4.2 0.4 4 5

service-learning showed me how | can

become more involved in my community.

| will continue involvement with especially 4.1 0.7 3 5
my service-learning site.

| feel that the work | did through service- 4.1 0.6 3 5
learning (class activities) benefited the

community.

| feel that the work | did through service- 3.7 0.8 2 5
learning (internship) benefited the

community.

| feel that the work | did through service- 3.8 0.8 3 5
learning (project) benefited the community.

| probably will volunteer or continue 4.2 1.0 1 5
community nvolvement after MPH progra

Service-learning (class activities) helped me 4.2 1.0 1 5
to become more aware of the needs in the

community.

Service-learning (internship) helped meto 3.9 0.8 3 5
become more aware of the needs in the

community.

Service-learning (project) helped me to 3.8 0.9 3 5
become more aware of the needs in the

community.

| have a responsibility to serve the 4.6 0.6 3 5
community.

Grand Mean 3.8 0.4
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Influence of Service-Learning on Students’
Future Professional Work

In general, the students agreed that the service-learningengewill have
an influence on their professional work in the future, @y would integrate
the experience into their future career plans (see Table 4)sértiee-learning
experience helped them define their personal strengths anchessak and
clarify their career/specialization choice.

Table 4

Influence of Service-Learning on Students’ Future ProdessiwWork
Questionnaire items Mean SD Min Max
Doing work in the community helped meto 4.4 0.6 3 5
define my personal strengths and

weaknesses.

Performing work in the community helped 3.9 11 1 5
me clarify my career/specialization choice.

| will integrate community service into my 4.4 0.6 3 5
future career plans.

Grand Mean 4.3 0.7

Students’ Personal Reflections
on Service-Learning

In general, the students indicated positive personal reftecton service-
learning (Mean = 4.0, see Table 5). They became more comfortabténgvo
with people different from themselves, and service-learniagerthem more
aware of some of their own biases and prejudices. In tfeey, were able to
develop good relationships with their teachers. During @xigerience, they
could make a difference in the community. They were able teldgwvheir
leadership skills, communication skills, and critical kg skills.

They strongly agreed that they were able to integrate faitheirservice-
learning experiences. They became more involved in the chaitbhfission
and developed a better relationship with God.

Student Focus Group

The respondents in the focus groups mentioned that theyrseced many
problems which they did not anticipate before going to timenconity. To them,
the core of the problems was that some of the service-leapnimggams were
implemented without specific goals, careful planning and gwgdnization. In
the planning and organization of the program, for exantpky would have
needed someone who could function as a liaison officere@eenwho knew the
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network and could connect them to the community or no@gonent
organizations. This kind of liaison officer could also opgbe way for the
students to break the language and cultural barriers andpdnerate the
community. They also expressed the need to have some kieduoe or
seminar about the local culture, especially topics related to ryoeat
bureaucracy.

Table 5
Students’ Personal Reflections on Service-Learning

Questionnaire items Mean SD Min Max
| developed a good relationship with my 3.8 0.9 2 5

service-learning instructor(s) because of

the community work (class activities).

| developed a good relationship with my 3.5 0.7 2 5
service-learning instructor(s) because of

the community work (internship).

| developed a good relationship with my 3.7 1.0 2 5
service-learning instructor(s) because of the

community work (project).

During this experience, | became more 4.4 0.6 3 5
comfortable working with people different

from myself.

Service-learning made me more aware of 4.3 0.6 3 5
some of my own biases and prejudices.

Participating in the community (class 4.2 0.6 3 5
activities) helped me enhance my leadership

skills.

Participating in the community (internship 3.7 0.8 3 5
activities) helped me enhance my leadership

skills.

Participating in the community (project) 3.7 0.9 3 5
helped me enhance my leadership skills.

The work (class activities) | performed in 4.2 0.6 3 5
the community enhanced my ability to

communicate my ideas in a real world

context.

The work (internship) | performed in the 3.9 0.8 3 5
community enhanced my ability to

communicate my ideas in a real world

context.

table continues
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Table 5 ¢ontinued
Students’ Personal Reflections on Service-Learning

Questionnaire items Mean SD Min Max

The work (project) | performed in the 3.7 0.8 3 5
community enhanced my ability to commu-
nicate my ideas in a real world context.

| can make a difference in the community. 4.1 0.8 3 5
Participation (internship) in the community 3.8 0.7 3 5
helped me enhance my critical thinking

skills.

Participation (project) in the community 3.8 0.8 3 5
helped me enhance my critical thinking

skills.

| developed a better relationship with God 4.5 0.7 3 5
because of the community work.

Service-learning made me more involved in 4.4 0.9 2 5
my Church’s mission

Grand Mean 4.0 0.4

Some of the respondents said that in the community theyelédhings by
themselves—for example, the cultural understanding, in ¢codeeet the needs
in their service-learning programs.

Even if most of the students had a background in thehhsalences, they
expressed the need to learn teaching strategies, maternity anctanalénd
some practical skills like taking blood pressure. They tle#t need to have
interesting teaching materials to use in the community bactm prevention,
malnutrition, and water and sanitation.

When asked about the relationship between service-learmidg theeir
academic program of study, one student responded that theoclaskectures
give the basic knowledge and theory. She said, “They [the clasdemiures
and readings] gave the reasons behind doing somethingy .rahlly help give
us the confidence and also the reason. . . . In the classroo don't use the
theory. . . so you go out there, you'll be glad that yoe able to learn.” This
opinion of hers was supported by her fellow studentkérfocus group.

The students expressed that they had a very good expenegeedral, that
the villagers were always friendly, that they gained culturalerstanding and
learned customs from the communities and that they were hblpedlage
officers in many ways (like getting photocopies done forcthramunity, snacks
for the participants in the projects, etc.).
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Teacher Questionnaires

Teachers’ Perspectives About Service-Learning

Table 6 shows that in terms of the teachers’ perspectivast akovice-
learning, they strongly agreed that the service-learniag twelpful for the
students to see the applicability of the subject matteth@ classroom in
everyday life and that this experience prepared them fordhesers.

The teachers perceived the service-learning as helpful fdergtito better
understand their lectures and readings. They indicated thateségarning
should be implemented into more classes and programs aSAlb&luding
their classes. There was a wide variation in perspectives regandingtudents
would learn more from their courses if more time had beemtsm the
classroom. They perceived that the service-learning wouldshgdients to learn
more.

Table 6
Teachers’ Perspective About Service-Learning

Questionnaire items Mean SD Min Max
Service-learning helps students to see that 4.9 0.4 4 5

subject matter they learn in the classroom
can be applied in everyday life.

Service-learning helped students to better 4.3 0.8 3 5
understand their lectures and readings.
| feel students would have learned more 3.6 15 1 5

from my course(s) if more time had been
spent in the classroom instead of doing
community work.

Service-learning should be implemented 3.9 11 2 5
into more classes and programs at my

institution.

| would like to implement service- 3.9 0.9 3 5
learning in more of my classes.

Service-learning helps prepare MPH 4.9 0.4 4 5
students for their careers.

Systematic evaluation of the outcomes of 4.1 0.7 3 5
the service-learning course(s) will be

useful to me.

Grand Mean 4.2 0.4
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Teachers’ Attitudes Towards
Community Involvement

Teachers generally had positive attitudes towards gettvgjvied in the
community service (see Table 7). They strongly agreed thativgovkith the
community partners would help to structure and deliver siwice-learning
experience of the students. They were positive about thetliddaservice-
learning benefited the community and helped them to become ama@re of the
needs in their community. They learned something new aboutotinenunity
from their community partners.

Three out of four teachers had already volunteered in tl@mmunity
before they implemented the service-learning activities. Thegedgthat they
had a responsibility to serve their community and the sefeiarning showed
them how they could be more involved in the community. Tagrged that the
faculty members should be role models for students regardommunity
service.

Table 7
Teachers’ Attitude Towards Community Involvement

Questionnaire items Mean SD Min Max
| value working with community partnersto 4.6 0.5 4 5

structure and deliver the service-learning
experience of the students.

| learned something new about the 4.6 0.5 4 5
community from my community partners.

Faculty members should be role models for 4.4 0.5 4 5
students regarding community service.

| was already volunteering in my commui 3.6 11 2 5
before we implemented service-learning.

My participation in the service-learning 4.4 0.8 3 5

showed me how | can become more
involved in my community.

| feel service-learning benefited the 4.6 0.5 4 5
community

Service-learning helped me to become more 4.6 0.5 4 5
aware of the needs in my community

| have a responsibility to serve my 4.3 0.8 3 5
community.

Grand Mean 4.4 0.5
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Influence of Service-Learning on Teachers’
Professional Development

The faculty agreed that the service-learning influenced threifessional
development (see Table 8). To them, participation in serviceihgamas an
important component of their professional portfolio. aating in service-
learning helped to clarify areas of focus for their schblprand helped them to
understand their professional strengths and weaknessgsofRhem expressed
that teaching a service-learning course has changed their teathé(g).

Teachers’ Personal Reflections
on Service-learning

In general, the faculty members expressed positive reflectmn the
service-learning experience (see Table 9). They were able toodexejood
relationship with the students and make them more awasenoé of their own
biases and prejudices. Participating in the community helpedehbance their
leadership skills and their abilities to communicate theimsda the community.
They agreed that through service-learning programs they comadle a
difference in the community.

Even though the faculty members might have become more afvéneir
own prejudices and biases towards others, however, thiaioog differed as to
whether the service-learning experience had made them more aitdort
working with different people.

Table 8

Influence of Service-Learning on Teachers’ Professional Dpwebnt
Questionnaire items Mean SD Min Max

Service-learning helped me to understand 4.3 0.8 3 5

my professional strengths and weaknesses.

Participating in service-learning helped 4.3 0.8 3 5

clarify areas of focus for my scholarship.

Teaching service-learning course(s) has 3.6 13 2 5

resulted in a change in my teaching

style(s).

Participation in service-learning is an 3.7 1.0 2 5

important component of my profession

portfolio.

Grand Mean 4.0 0.8
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Table 9
Teachers’ Personal Reflections on Service-Learning

Questionnaire items Mean SD Min Max
| was able to develop a good relationship 3.7 1.0 2 5

with the students in my service-learning

course(s) because of the community work.

Through the service-learning experience, | 3.3 11 2 5
became more comfortable working with

people different from myse

Service-learning made me more aware of 3.7 13 2 5
some of my own biases and prejudices.

Participating in the community helped me 3.9 0.7 3 5
enhance my leadership skills.

The work we performed enhanced my 3.9 0.7 3 5
ability to communicate my ideas in the

community.

| can make a difference in the community 4.3 0.5 4 5
Grand Mean 3.8 0.6

Teachers’ Responses on the Process of
Teaching a Service-Learning Course

The faculty got involved in the service-learning progsairecause of
various reasons. First of all, it was because they desiiedrease the relevance
of the courses they teach and wanted to try something méey also
acknowledged that institutional mandate and their job desmmiptiade them
involved in the service-learning programs.

In relation to the most serious concerns when teachingvicesédearning
course, the faculty indicated the following concerns ireoad importance:

* Time constraints

» Assessment of student learning and work

* Communication with community partners

e Human, fiscal, and physical resources

e Supervision of the students

The service-learning experiences, however, have broughtollwvihg
positive impacts to them, in order of importance: Theymms were considered
as part of their personal and professional service in the caitynheir
relationship with the students and the community pastnas developed. Two
of the faculty members indicated the service-learning activitiflsenced
positively their plan for publication and presentatios€ech agenda).
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Community Partners

Community Partners’ Perspective About
Service-learning Courses

As shown in Table 10, the community partners indicated thiet had a
positive perspective regarding service-learning courses,teeagh the mean of
3.5 did not indicate strong agreement. They were not cesaéther service-
learning should be implemented into more classes, but theedghat the
service-learning helped the students to see the usabilitthedf classroom
material in everyday life and helped the students to preparéhéar future
career.

Table 10
Community Partners’ Perspective About Service-Learning Ceurse
Questionnaire items Mean SD Min Max
Service-learning helps prepare health 35 0.5 3 4
professions students for their careers
The students experience with service- 3.6 0.5 3 4

learning helped them to see how
classroom material can be used in
everyday life.

Service-learning should be 3.4 0.5 3 4
implemented into more classes at the

University

Grand Mean 3.5 0.5

Community Partners’ Attitude Toward
Community Involvement

In general, as shown in Table 11, the community partradtitides towards
community involvement were neutral. Eight out of the 1(Qoesgents were
neutral when asked if their participation in the programufght social and
economic benefits for their organization. Nevertheless, thegedgthat the
students’ program benefited their community. Seven of ¢éspandents were
neutral about being valued as “teachers” by AlIAS faculty. Whé&edd the
program made AIIAS more aware of the needs in their contyyus0% of the
respondents agreed and 50% were neutral.
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Table 11
Community Partners’ Attitude Toward Community Involvement
Questionnaire items Mean SD Min Max
The community served by our agency 3.5 0.7 3 5

benefited from the activities of the

service-learning students.

Participation in the service-learning 3.5 0.5 3 4
program made the University more

aware of the needs in the community.

| felt valued as a teacher by the 3.3 0.5 3 4
University faculty.
Participation in the service-learning 3.3 0.5 3 4

program had valuable social benefits

for my organization.

Participation in the service-learning 3.2 0.4 3 4
program produced economic benefits

for my organization.

Grand Mean 3.4 0.4

Community Partners’ Reflections
on Service-Learning Experience

Community partners were not as positive about the semareihg
experience as teachers and students, but their responses wezgatte, either
(see Table 12). Only two of the community partners exprebstdhe service-
learning project made them more aware of some of their oasediand
prejudices. Only three of them felt that the benefits ofkimg with service-
learning students outweighed any burdens it may have addbeir work, but
most of them were neutral. Three individuals agreed that thgoreship with
AIIAS would continue, and seven were neutral.

Seeing themselves as mentors to the students, the comnmamityers
generally stated that they developed good relationshiibstiaé AIIAS students
and teachers. This reflection was similar to those of thdesta and the faculty.
The experience of service-learning programs made them maeestad in
developing further partnerships with AIIAS.

Community Partners’ Satisfaction with
their Roles and Responsibilities

More than 60% of the community partners were neutral whéwedas
whether they were satisfied or not with their roles andomsipilities as they
were involved in the service-learning programs. Severah@eartagreed that
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they were satisfied with the roles and responsibilitiegwafluating students,
designing curriculum, facilitating student reflection, papéting in the
classroom, and on-site supervision of students.

Table 12
Community Partners’ Personal Reflections on Service-LegrBxperience

Questionnaire items Mean SD Min Max
| developed a good relationship with the 3.6 0.7 3 5
students from the service-learning course.
| developed a good relationship with the 3.6 0.7 3 5
faculty from the service-learning course.
| see myself as a mentor to the students. 3.7 0.8 3 5
Because of this experience, | am more 3.6 0.7 3 5

interested in developing an extended
partnership with the University.

This project made me more aware of 3.1 0.6 2 4
some of my own biases and prejudices.
In general, the benefits of working with 3.2 0.6 2 4

service-learning students outweighed any
burdens it may have added to our work.

| anticipate that the relationship we have 3.3 0.5 3 4
developed with the University will
continue
Grand Mean 34 0.5

Table 13

Community Partners’ Satisfaction with Their Roles aedp®nsibilities

Questionnaire items Mean SD Min Max

Evaluating students 3.4 0.5 3 4
Designing curriculum 3.3 0.5 3 4
Facilitating student reflection 3.4 0.5 3 4
Participation in the classroom 3.4 0.5 3 4
On-site supervisor of students 3.3 0.5 3 4
Grand Mean 3.4 0.5
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Community Partners’ Process of Participation
in the Service-Learning Partnership
Regarding the process of their participation, the commuritinprs were
motivated to get involved in the service-learning partnerbkiphe following
reasons, in order of importance:
They needed additional help
They had positive prior experience with students
They wanted to try something new
They wanted to influence the training of future healttfigmsionals
They wanted to make connection with the university
They wanted professional recognition

o gk whE

The community partners indicated the following five mastais concerns
regarding the partnership in the service-learning, in oriengortance:
The supervision of the students
The time commitment in supervising the students
The training/orienting of students
The trusts/confidence in students
The time constraints of academic world

arwDdE

The community partners indicated that the students’ invadwerm their
organization had the following positive impacts, in ordeimportance:
1. Increasing their awareness of organizational operations
2. Raising their public profile
3. Bringing new energy to their organization
4. Saving them money because of additional help

Community Partners’ Focus Group

In the focus groups, the community partners expressadagieciation for
the community service sponsored by AllA%partment of Public Health and
they wished to continue the partnership. Furthermore, th@yessed their
request that the community service would be continued antthviratiude their
other dire needs such as prevention and health care fodiskiases and dengue
fever, which were rampant in their community. They even ropad that if
possible AIIAS would provide water pumps in some strat@igces in their
villages, for the community to have free access to fresh, alaser, which was
the number one need in their community as they saw it.
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Discussion

Comparison of Results of Students,
Faculty Members, and the
Community Partners

Overall, the students and the faculty agreed that the sdeangng
experiences helped them improve themselves and the commusytysehved,
while the community partners had slightly more neutrasitioms in their
attitude, personal reflection, and satisfaction with the roldsrasponsibilities.
Discussions during the focus group sessions did nattresstrongly negative
responses, however, and the desire for the program to oantina clearly
voiced. The students and the teachers indicated stronger agtemmtheir
perspectives, attitudes, and personal reflections, whidtisurprising, given
the amount of time they have spent together in classroordsthancommon
religious background they share.

While the three parties indicated that service-learning gavgveosnpacts,
they also indicated some important concerns regardingitiveilvement in the
community work. The concerns of the community partners siemgar to those
of the faculty members in some areas, since both of thditated that they
were concerned with the time constraints and the supenasidrassessment of
the students’ learning and community work. However, teents—through
the focus group—recommended that service-learning shoulttheléd in their
evaluation. The faculty and the students were concerned #imlanguage
barriers. The teachers, in particular, were concerned with tharhuiscal, and
physical resources. This concern could be connected to the ¢otyisibequest
that AIIAS Department of Public Health provide public famht such as water
pumps.

Comparison of Results from Questionnaires
and Focus Groups

The students expressed in the questionnaires that they pmerctiat
participation in service-learning made them more responéisle¢heir own
learning and more aware of the roles of public health professidn other
disciplines besides their own. With a very positive at@tuthey indicated that
they had a responsibility to serve the community. Manthem also reflected
that they had developed a better relationship with God becafisthe
community work. However, in the focus group they expredbeit concern
about having clear objectives and skills to succeed in thecedparning
experience. According to the focus group, service-learnigigeld them to
realize their strengths and weaknesses.

Even though the MPH program from AIIAS has a facultynher assigned
to lead students through their final project and intemygshie students expressed

October 2004, Vol. 7, No. 2



70 Joppi Rondonuwu & Milton Alberto Mesa

the need to have someone to be with them during most tifrteehey stayed in
the community. This need was not clearly reflected in thetignesires.

The data obtained from the questionnaires that the comynpaitners
submitted shows that most of them had neutral positinontheir attitude,
personal reflection, and satisfaction with the roles angbresbilities. However,
the information obtained from the focus group indicates tihatcommunity
partners were satisfied with the service-learning programey Thlearly
expressed their desire that the MPH program should centimuking in their
communities, and that the MPH program should plan to dee mpmjects and
target other needs. There is a clear difference between the datathfeom
guestionnaires and the data obtained in the focus group.

Comparison of the Results to Similar Studies

There are not many studies published that evaluate the impaetvite-
learning activities on students, faculty members, and nmaomity partners.
However, some published studies on this topic and son@esoivho address the
issue of community-based participatory research partnershgsedhsimilar
outcomes with the study presented in this report: theest enemy to service-
learning is time. The most important concern regarding atearning
activities expressed by faculty members, and the second mosttant concern
expressed by community partners, had to do with the tinmsti@onts for
implementing the program. Similarly, a report of a foir@evaluation of the
first 4 years of a community-based participatory researcfegirache Detroit
Community-Academic Urban Research Center, concluded that tinwraims
were the main barrier and challenge for that program (LantmeNiFuentes,
Israel, Softley, & Guzman, 2001).

Another study evaluating the impact of a service-learninggrpro on
dietetics students concluded that

Service learning was an effective teaching method in the dietetics
curriculum. Students reported that they were able to intedhate
classroom content with real-life experience and learned morke whi
doing so. Service learning had a positive effect on learningihging
additional personal, professional, and spiritual contextne subject
content taught in the classroom and on an understandic@nohunity
resources and needs. (Kim, Clasen, & Canfield, 2004, p. 275)

The findings published by Kim et al. are similar to theutes obtained from
the questionnaire part of AIIAS students’ survey, differ somewhat from the
data obtained from the focus groups.

Some of the areas where AIIAS students expressed agreemesira@mgl
agreement were related with awareness of roles and responsilfit@ter
health professionals, understanding the culture of the coitynypersonal
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growth and perspectives for the future career. A study framai evaluates the
aspects that students value when receiving education in a wdtynsetting
(Oneha, Yoshimoto, Bell, & Enos, 2001). This studyorés positive outcomes
on all the previous variables on a group of studentgyedliates from different
health programs. It also concludes that service-learningida® positive
experiences for students: they value these experiences andnifiengtand the
impact these experiences have on their learning process.

Several studies demonstrated that service-learning on atapjubasis as
well as when it forms part of the degree requirements hasitive impact on
students’ learning (Burrows, Chauvin, Lazarus, & Chenha2®00; Cauley, et
al., 2001; Elam, et al., 2004). Overall, the service-lagrprogram of AIIAS
Department of Public Health was seen as improving MPH stsidestucational
experience.

Service-learning programs should be carefully planned atid swificient
time and resources in order to guarantee an optimum expefigrstadents and
community. These programs should have specific goals and iebgetiefore
the implementation. This is in line with one of the etisbrelements for
effective service-learning set up by the National Service-lequ@ooperative of
the National Youth Leadership Council (Coverdelt, 2003he AIIAS
Department of Public Health should make sure that the studefare going to
the community-have been equipped with teaching strategidsic poealth
practical skills, knowledge of government bureaucracy, anddarstanding of
the local culture. Appointing a liaison officer who knowe tleaders or can
build a network between the community and the educationdlitiati is a key
component for a successful service-learning program.

The teachers should include the service-learning experiencekein t
examinations. This recommendation is in line with onthefessential elements
for effective service-learning as prescribed by the National &eheaarning
Cooperative of the National Youth Leadership Council (Ccelerd003).

Conclusions and Recommendations

Based on the data obtained from the questionnaires and the domups,
the students, faculty members and, to a lesser extent, thewgtty partners
expressed their satisfaction with the program and gave \podsgedback in
general. However, they also expressed some specific concerns.

The teachers had good perspectives and positive attitude tosemdce-
learning. They agreed that the service-learning was a heipfdl useful
experience to themselves, the students and the commuhnéyprdgrams helped
them to develop their personality, profession, and skigrticularly
communication skills and leadership skills. They agreed ttiraigh service-
learning the students have learned more and the programsrbaghtibenefits
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to the community. They also indicated that they learned nemgghin the
service-learning and as a result their teaching styles hadethan

The students agreed that the service learning experiences liedmedo
improve themselves and the community they served. Realizinghbathad
responsibility in the community, they said the service legriprograms helped
them build good relationships with their instructors witth God, as well.

Overall, the community partners had neutral positianghieir attitude,
personal reflection, and satisfaction with the roles and nsdpitities. A few of
them felt that they were valued as teachers by AIIAS facultywaeré satisfied
with their roles and responsibilities. Only some of tHeihthat the benefits of
working with service-learning students clearly outweighegl laurdens it may
have added to their work. The community partners had sineifeactions about
their relationship with AIIAS students and faculty. Thesrqeived the service-
learning programs as helpful for the students’ prepardtiotheir future career
and beneficial to their community, even though it did metessarily produce
social and economic benefit for their organization.

As a result of this survey and primarily based on the coaeerpressed in
the questionnaires and focus groups, the following recomatiend are
presented to the AIIAS Department of Public Health:

1. Service-learning programs should be carefully planned waitt
sufficient time and resources allowing programs to be imphted in a
professional way.

2. In the planning stage, service-learning programs shoane Ispecific
goals and objectives before the implementation.

3. The DPH should provide more opportunities for the sttedlenacquire
specific skills needed for community work.

4. The DPH should involve the community partners in plagnand
designing service-learning activities that would be beneftoidhe community
and would provide solutions for felt needs.

5. The DPH should consider the possibility of designating of the
faculty members to be a liaison officer between the initituand the
community.

6. The teachers should include the service-learning experiences iin thei
evaluations.
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